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EDUCATIONAL AND EXPERIENTIAL BACKGROUNDS OF AUULT EDUCATORS

IN FRANKLIN COUNTY, OHIO AND THEIR TRAINING NEEDS

The objectives of this study were to identify formal training and
exveriential background of the &adult educator; identify characteristics
of training programs in which the adult educator would be willing to
particirate; determine the professicnal preparation level of the
cdult educator and analyze factors that relate to this level; and
determine specific competencies ihe adult educator ccnsidered
important to his Jjob and the establishment of training need priorities
for these competencies.

Those surveyed included paid adult educators who resided in
Franklin County, Ohio and were employed by these organizations;
Columbue Public Schools, Cooperative Extension Service, Young Men's
Christian Association, and North American Rockwell Corporation.

the four orgsnizations were selected in order to get a representative
sanpling of adult educators, Columbus Public Schools represented adult
education in the publie schools, The Cooperative Extension Service
represented edult education by a government agency, Young Men's
Christlan Associstion represented adult education in voluntary
organizations, and North American Rockwell Corporeztion represented
adult education in industry.

The study vas designed roc be exploratory and descriptive rather
than a definitive study. 1Its purpose was o iden*ify characteristics
of adull educators ir Franklin County and to determine thelr specific

training needs,

y
r+



-2-

Cbjectives
In order to fulfil) the major purpose, the following specific
objectives were used to direet the study:
1. To identify the formal training and experiential background
of the adult educator.
2. To identify cha;;cteristies of training progrems in which the
adult educator would be willing to participate.
3. To determine the professional preparation level of the adult
educator and analyze factors that relate to this level.
k. To determine the specific competencies the adult educato:x
considered important to his job and to establish training

need priorities for these competencies.

Nature of the Study

Data for the study were c¢ollected by use of a railed questionnaire.
The entire questionnaire was pre-tested for clarity and underetunding
with ypersonnel from the organizations to be surveyed. The competency
section of the questionnaire was also pre-tested with 59 graduate
students in adult education. The purpose of the additional test with
the graduate studunts was to determine 4f the essential competencies
needed to be an effective adult educater were l1isted and to gee if
respondents would differentiate In their scorirg of importance %o the
Job mnd professional preparation level.

The study was limited to edult educators who reslde in Franklin
County and were working for the above organizations. The sempling was
drawn from a potential of 512 adult educators. Two hundred and seventy
questionnaires were maiied and 222 edult educatore responded,

representing an 82,2 per cent returmm. The sampling was composed of



195 teachers and 27 administrators. Public schools represented

L3 per cent of the sample; Cooperative Extension Service, 26 per cent;
Young Men's Christian Association, 18 per cent; and Nor i American
Rockwell Corporation, 13 per cent.

Sumpary of Characteristics

Less than five per cent of the adult educators in this study were
25 years of age and under. One per cent were 65 and over, Thirteen
per ceni had less than one year of tenure and 31 per cent had less
then six years of tenure. Administrators in general had more tenure
than teachers. Adult education was primarily a part time job, with
52 per cent of the adult educators spending one half and less of their
total working time in adult education.

Seventeen per cent of the adult educators had not graduated from
college, while over 55 per cent had advanced degrees. Less than
three per cent of those who had college degrees had majored or minored
in adult educatinn. Only 28 per cent had teken courses in adult
education despite the availability of college courses in adult education
being offered within the county of these adilt educators' residences.

Twenty-seven per cent of the adult educators planned o complete
another degree, Of those who planned t0 complete another degree, only
13 per cent planned to major in adult education. Thirty-five per cent
of the adult elucators have compieted no how = beyond their present
degree.

In Franklin County the criteria as to who nmight be an adult educator
is determined by the organization that employes the perscn. As a
result, the experiential and educational background of the adult
educator was varied.

Courses in adult education at The Ohio :tate University are not
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offered at the undergraduate level. Adult educators in this study
overwhelningly recommended that adult education courses be offered at
the undergraduate level.

Thirty-six per cent of the adult educators participated in
initial orientation programs, 51 per cent participated in in-service
training, and 60 per cent had supervigory assistance available. Not
only did limited nu.bers participate in these training activities, but
limited time was elso spent. At the beginning of their employment
31 per cent spent one day or less in initial orientation programs.
Annually, 20 per cent spent one day or less in in-service training
programs ard 57 per cent spent one day or less with supervisors for

the purpose of helping the teacher become a better educator of adults.

Thirtean per cent of the edult educators were not interested in participating

in eny kind of additional training.

One-third of the adult educators surveyed h-1d membership in adult
education associations, 26 per cent had attended au adult education
conference, and 37 per cent regularly read adult education journals.

More administrators atterded adult education conferences than
teachers. The ratio was three administrators to cne teacher. If
decisions are made at these conferences which affect the yrofessiou,
{t should be recognized that they could likely be administratively
oriented.

Fifty-twvo per cent of the adult educators surveyed indicated thst
lack of information about when and where conferences were held and

content of the conferences was the primary reasoin for not participating.
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Another 23 per cent indicated that the primary reason for not attending
wag the conference was of no value to them in their jJjob as an adult
educstor. Only 12 per cent indicated that inability to be excused frou
their job was the primary reason for not attending. Twelve per = .°
ales {ndicated that expense was tlic primary reason.

In a comparison of reasons between administrators and teachers for
not attending adult education conferences, S5k per cent of the teachers
indicated that their primary reason for not attending was lack of
inforuation as to time, 1odation, and content of the conference. Only
29 per cent of the administrators indicated this as their primary
reason. It could be assumed that administrators are receiving more
information about adult education conferences, but that it is not
get*ing into the hands of the teachers.

Summary of Professional Competencies

Aault educators were asked to rank 22 competency statements
expressed in terms of underatanding, knowledge, skills, and abilities.
Each competency statement was rated twice: importance to the jor you
now hold ag an adult educator; your professional preparation level of
the competency. Each statement was re°~d on a five point scale with
one being of 1little importence to the job or poerly prepared and five
belng important to the job or well prepared. The 222 adult educators
listed competencies important to their Job in the following order. In
parentheses ( } at the end of the stetement is the ranking uf their
level of professional preparation for the competency.

Based upun the needs of the adult educator those competlencies with
the greatest difference in rank of importance to the job and vrofessional

]Elsz:‘ level are comretencies that should be emphasized most in college courses
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in adult education and training programs of respective organizatio:s.
1. Ability to communicate with others, both orally and wsritten. (7)
Understanding of adult teaching methods. (2)
Ski1l in discussion methods and group leadership. (1)
Knowledge of adult psychology and how adults learn. (5)

Knowledge of different learning theories. (12)

v oW N

Understanding of the progrem development process including
developing of skills in determining objectives; initiating,
directing, and evaluating activiti s rfor the accomplishmentc
of these objectives. (10)

T. Technical knowledge and skill in the subject matter you are
teaching. (3)

8. Knowledge of effective procedures for securing participation
in adult education programs. (19)

9. Understanding of vasic principles for organizing and administering
adult education progrsms. (15)

10. Knowledge of new developments and recent recommendations in
adult education. (18)

11. Understanding of good public relations. (6)
12, Skill in guidance and ~ounseling of the adult student. (11)

13. Ability to lonrate, interpret, evaluate, and apply pertineut
resaarch in adult education. ()

14. Knowledge of social structure and characteristics of the
commnity. (14)

15. Knowledge of current events on the national and international
scene. (9)

16. Understanding of current issues in sdult education. (17)

17. Understanding of the objectives of adult education. (7)

18. Xnowledge of agencier and institutions found in the community. (16)
19. Knowledge of methiods of financing adult education. (21)

20. Xnowledge of historical structure and background of adult
education. (22)




21.

Understanding of economic principles and wsurreat economic
issues in the United States. (13)

Ability to gather and interpret pertinent information about
the commnity. (20)

Profegsional Preparation

An individual‘s professicnal preparation level as an adult educator

is related to many factors. An attempt #as made to evaluate the

influence of some of these factors.

The followlng conclusions are based upon the findings of this

study.
).

Adult educators in Franklin County, Ohio considered themselves
well preapared ir the field of adult education.

Factors that were relaced in a statisticaily significant manner
to a higheir professional preparation level score were longer
tenure in adult education, compietion of college courses in
adult education, participation in initial orilentation programs,
attendance at adult education conferences, and reading of
edult education journais,

Factors that were not related in a statistically significant
manner to a higher professicnal preparation level score were
age, graduation from college, per cent of total working time
devoted to adult education, participation in in-gervice
training programs, time spent with supervisors, and

dembership in professional adult educatlion associations.
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Administrators did not consider their professional 1 eparation
level higher than teachers.

Adult educators were almost equally divided in their ;reference
of credit or non credit for additional training in adult
education.

Aduli educators vill travel at their own expense to rarticipate
in training procgrams. Whether the training was offered for
credit or non credit makes little difference in ti.c distance
they were willing to travel.

Participation by the adult educator in initial oriertation
programs, in-service trai.ing, and supervisory assistance vas
limited.

Most adult educators did not belong to adult education
associations, atiend adult education conferences, or regularly
read edult education journals.

More administrators attended adult education conferences than
teachers.

The primary rexson stated for non attendance at adult education
conferences was lack of information as to time, place, and
content of the conference

Adult educators recommended offering adult education courses

at the undergraduate level.

The experiential and educational background of the adult
educator was very diversified. Very few have had any exposure

to college courses in adult education.
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13. There were no common criteria or understanding regarding the
qualifications necessary to become an adult educator.

1%, Teachers spent the majority of their time teaching and
administrators sdministering. However, very litcle time was
devoted by etther group to publicizing and promoting adult
education programs.

15, Adult education is primarily a part time job. However, the
part time adult educator would accept full time employment in
adult education if salary and working conditions were equal
to their present job.

Recormendations

The following recommendations are based upon the data analyzed
in this study, related research, and the judgment of the writer.

(1) Competencies that should be emphasized the “0s% in
development of college curricula or in-service training programs are:

a. Knowledge of effective procedures for securing
participation in adult education programs.

b. Knowledge of new developments and recent
recommendations in adult education.

c. Kncwledge of different learning theories,

d. Understanding of basic principles for organizing ana
administering adult cducation programs.

e. Ability to commmunicate with others, both orally and
written,

f. Understanding of the program development process
including developing of skills in det:inaining objectives;
initiating, directing, and evaluating activities for the
accomplishment of these objectives.

10
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{(2) Svecific requirements end qua’ifications need to be
established that would lead to the certificaticn of adult teachers.

(3) To meet the expressed needs of the adult educator, those
responsible for developing training programs should include the short
term workshcp or seminar as a method of offering training. Training
programs should be offered in the Winter énd Summer with less priority
given to Spring or Fall, Priority should be given to offering programs
on Saturday morning and Monday through Fridey 8 - 12 AM, and 7 - 9 P.M.

(4) Universities should consider offering non credit courses and
workshops in adult education.

(5) rhe employing organizations need to develor an educatdional
progranm that will bring about attitudinal changes concerning the
importance nof adult educator participation in edditional training,

(5) As part of an organization's in-service training program,
emphasis should te placed upon attending adult education conferences
and regular reading of sdult education journals,

(7) Brployers should glve more attention to the development of
initial oricntation programs for new employees. The contract for the
new employee should include expectations of participation in the
initial orientation prograns.

(8) More time end effort ghovld ve devoted by all adult
educators to publicizing and promoting adult education programa,

(9) Commitiees appointed at adult education conferences to study
problems and concerna should hava & balance of teachers and
sdministrators. This may mean aprointment of committee members who are
not in attendance at the conference. When decierions are made at the

conference, the administrators, who are in the vast majoisty, must

11
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continually be alert to »eflect the thinking and wishes of the teachers
and the profession.

(10) More effort should be made to attract the new college
graduate into the field of adult education. This may be mccomplished
by offering selected adult education coursee ai the undergraduate level.

(11) Those who are assuming leadership for planning and
conducting adult education training must do a better joh of informing
their potential audience of this training. Dis'ance should not be a
limiting fector. Also a strong effort must be made to improve the
quality of training. More involvement of both teachers and administrators
in the planning and developing of training programs may help.

Additional Research Needed

Recormendations for wdditional research sre based upon the
research data, a study of related research, and the judgment and
experience of the writer.

J. It would appear that practically anyone is permitted to
teach adults, while there are strict certification requirements for
the teachers <f youth. A study is needed that relates to the need for
certification of adult educators. Is certification desirable and if so
what qualifications should be required? These are questions that
nerit further study. The study should involve administrators,
teachers, and students enrolled in adult cducation classes.

2. This study deait only with the adult educator who 1s paid for
his service. According to Cyril Houle, the largest group of adult
educators consjsts of volunteers. A study of volunteerr that would
parallel this study would be valuable. Training for this group of
volunieers ie &3 essential as training for the adult educator who is
12
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peid for his service.

3. This inirestigation was concerned with determining competencies
fuportant to the Job of the adult educstor today. A study is needed
which would look at long-renge educational needs of the adult
educator. This kind of study would be valuable because it would
provide information on expected changes and needs of tle future. If
adult education is to grow as a profession, it must look and plan beyond

the present.
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